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ABSTRACT 

This study critically rethinks Islamic education in the contemporary age of uncertainty 
by developing a post-traditional governance framework responsive to ongoing 
epistemic, technological, and institutional transformations. Using a qualitative 
conceptual approach, the research synthesizes interdisciplinary perspectives from 
sociology, educational philosophy, governance studies, and Islamic intellectual tradition 
to examine changing configurations of authority, knowledge, and governance within 
Islamic education. The findings reveal a major shift from hierarchical and institution-
centered authority toward what this study conceptualizes as networked legitimacy, 
where educational authority is increasingly shaped through relational interaction, 
digital mediation, and decentralized knowledge ecosystems. This transformation 
challenges conventional governance models rooted in centralized authority and rigid 
institutional control. However, the study argues that these changes also provide 
opportunities to reconstruct Islamic educational governance in ways that are more 
adaptive, participatory, and socially responsive while remaining normatively grounded. 
In response, the study proposes a post-traditional governance framework built upon 
three interconnected pillars: distributed governance, epistemic plurality with 
normative anchoring, and adaptive-reflexive management. Together, these pillars 
provide a governance model that integrates classical Islamic epistemic foundations with 
contemporary demands for flexibility, collaboration, and complexity awareness. The 
study contributes theoretically by bridging global educational theories with Islamic 
intellectual traditions and repositioning Islamic education within broader debates on 
uncertainty and governance transformation. Practically, it offers a conceptual 
framework for institutional reform and policy development. Ultimately, the study 
concludes that Islamic education must move beyond rigid institution-centered 
paradigms toward more dynamic and ecosystem-based approaches in order to remain 
ethically grounded, intellectually relevant, and institutionally resilient in an 
increasingly uncertain world. 
Keywords: Islamic Education, Knowledge Authority, Networked Legitimacy, Post-
Traditional Governance, Uncertainty 
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INTRODUCTION 

The contemporary landscape of education is increasingly shaped by 

conditions of uncertainty, complexity, and rapid transformation. These dynamics 

challenge not only institutional practices but also the epistemological foundations 

upon which education is built (Education, 2015). In this context, Islamic education 

is confronted with a critical dilemma: how to preserve its normative and intellectual 

traditions while responding to the demands of a fluid and unpredictable world. This 

tension necessitates a fundamental rethinking of Islamic education, moving beyond 

traditional paradigms toward more adaptive and reflexive frameworks (Abas 

Hidayat et al., 2021). 

The concept of uncertainty has been widely discussed in modern social 

theory. Scholars argue that contemporary society is no longer characterized by 

stable structures but by fluid and shifting realities. For instance, Zygmunt Bauman 

describes modernity as “liquid,” emphasizing the erosion of fixed social forms and 

the emergence of constant change (Bauman, 2000). Similarly, Ulrich Beck highlights 

the rise of a “risk society,” in which individuals and institutions must continuously 

navigate uncertainty and unpredictability (Becker & Niehaves, 2007). These 

perspectives suggest that knowledge itself is no longer static or authoritative but 

becomes provisional, contested, and subject to reinterpretation. 

In the field of education, this shift has profound implications. Traditional 

models of education, which emphasize stability, standardization, and control, are 

increasingly inadequate in addressing the complexities of contemporary society. 

Gert Biesta criticizes the dominance of performativity and measurement in modern 

education, arguing that such approaches reduce education to technical processes 

and neglect its ethical and existential dimensions (Biesta, 2015). Instead, education 

must be understood as a process of meaning-making that involves uncertainty, 

dialogue, and critical engagement. 

At the same time, the rise of digital technologies and networked 

communication has transformed the ways in which knowledge is produced and 

disseminated. Manuel Castells conceptualizes contemporary society as a “network 

society,” where information flows across decentralized structures rather than 

hierarchical institutions (Castells, 2011). This transformation has significant 

implications for educational authority. In traditional settings, knowledge is 

mediated by institutions and recognized experts (Uyuni & Adnan, 2024). However, 

in digital environments, authority becomes dispersed, and learners have access to 

multiple sources of information, often without clear mechanisms for validation. 

Islamic education, with its rich intellectual heritage and strong emphasis on 

authoritative knowledge transmission, is particularly affected by these changes. 
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Historically, Islamic educational systems have relied on structured hierarchies of 

knowledge, often embodied in the relationship between teacher and student and the 

continuity of sanad (Adib, 2021; Amin et al., 2021). This model has ensured the 

preservation of knowledge and the formation of moral character. However, in the 

age of uncertainty, such hierarchical structures are increasingly challenged by more 

open and decentralized forms of learning (Maesaroh et al., 2024). The proliferation 

of online religious content, for example, has expanded access to knowledge but also 

raised concerns about authenticity, credibility, and the erosion of scholarly 

authority. 

Despite these challenges, much of the existing literature on Islamic education 

remains focused on practical or technical aspects, such as curriculum development, 

institutional management, or the integration of digital tools (Amini, 2022). While 

these studies provide valuable insights, they often fail to address the deeper 

epistemological and governance-related issues that underlie the transformation of 

Islamic education. For instance, discussions on digitalization tend to emphasize 

technological adoption without critically examining how digital environments 

reshape the nature of knowledge and authority (Altinyelken, 2021). Similarly, 

research on educational management often applies conventional frameworks that 

do not fully capture the unique interplay between tradition, religion, and modernity 

in Islamic contexts. 

This gap in the literature points to the need for a more comprehensive and 

theoretically grounded approach. In this study, the concept of a post-traditional 

perspective is proposed as a framework for rethinking Islamic education. The notion 

of post-traditionality, as articulated by Anthony Giddens, refers to a condition in 

which traditions are no longer accepted uncritically but are subject to continuous 

reflection and reinterpretation (Giddens, 1987). In this sense, a post-traditional 

approach to Islamic education does not imply the abandonment of tradition but 

rather its transformation in response to contemporary challenges. 

A key dimension of this transformation is governance. Educational 

governance extends beyond administrative structures to include the ways in which 

authority is constructed, negotiated, and exercised within educational systems. 

Michel Foucault argues that power and knowledge are deeply interconnected, 

suggesting that educational institutions are sites where both are produced and 

regulated (Gutting, 2005). From this perspective, rethinking Islamic education 

requires not only changes in curriculum or pedagogy but also a reconfiguration of 

governance structures that shape the production and dissemination of knowledge. 

Contemporary theories of governance emphasize the importance of 

flexibility, collaboration, and network-based coordination. These approaches 
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challenge traditional hierarchical models and highlight the role of multiple actors, 

including communities, digital platforms, and informal learning environments. In 

the context of Islamic education, this implies a shift toward more distributed and 

participatory forms of governance. Such a shift allows for greater adaptability while 

maintaining the normative and ethical foundations of the tradition. 

Furthermore, the complexity of contemporary educational systems 

necessitates new approaches to management. Edgar Morin emphasizes the 

importance of understanding systems as interconnected and dynamic, rather than 

linear and predictable (Abdelaal et al., 2019). Similarly, Ronald Barnett introduces 

the concept of “supercomplexity,” where multiple and often conflicting frameworks 

of understanding coexist (Ahmed, 2021). These perspectives suggest that 

educational management must move beyond control-oriented approaches toward 

more adaptive and integrative strategies. 

In light of these theoretical developments, this study seeks to develop a 

conceptual framework for Islamic education that is responsive to the conditions of 

uncertainty shaping contemporary educational life. The study addresses three 

central questions: How can Islamic education reconstruct its epistemological and 

institutional foundations within a post-traditional context? What forms of 

governance are capable of mediating the dynamic relationship between tradition, 

digital transformation, and social change? And how can Islamic education preserve 

its ethical and spiritual orientation amid increasingly complex, decentralized, and 

uncertain knowledge environments? 

By addressing these questions, the study contributes to the field in several 

significant ways. First, it offers a theoretical reorientation that moves beyond 

descriptive and technical discussions toward a more critical and analytical 

understanding of Islamic educational transformation. Second, it bridges 

contemporary educational theories particularly those related to uncertainty, 

governance, and network society with Islamic intellectual traditions, thereby 

developing a framework that is both contextually grounded and globally relevant. 

Third, the study positions governance as a central epistemic and institutional 

dimension of educational reform, expanding current discussions in Islamic 

educational management beyond administrative concerns toward questions of 

authority, legitimacy, and knowledge construction. 

Ultimately, this study argues that rethinking Islamic education in the age of 

uncertainty is both a theoretical necessity and a strategic imperative. Without a 

coherent governance framework, reform efforts risk becoming fragmented, 

reactive, and disconnected from the normative foundations of Islamic education. 

Conversely, a post-traditional perspective enables Islamic education to navigate 



SYAIKHONA: Jurnal Magister Pendidikan Agama Islam 
 (Vol. 04, No. 02, October 2026) 

 

 
266 |                                         Rethinking Islamic Education... (Wildan Miftahussurur et al.) 

uncertainty more adaptively while preserving its ethical integrity and intellectual 

continuity. In doing so, Islamic education is positioned not merely as a reactive 

institution confronting global change, but as an active contributor to broader 

international debates concerning the future of education, knowledge, and human 

development. 

 

METHOD 

This study employs a qualitative, conceptual research design aimed at 

developing a post-traditional governance framework for Islamic education in the 

age of uncertainty. Rather than relying on empirical data collection in the 

conventional sense, this research adopts a theory-driven analytical approach that 

synthesizes interdisciplinary perspectives from educational theory, sociology, and 

Islamic thought (Marshall & Rossman, 2014). Such an approach is particularly 

suitable for addressing complex and abstract phenomena, including epistemic 

transformation, authority reconfiguration, and governance restructuring, which 

cannot be fully captured through purely quantitative or descriptive methods. 

Conceptual research, as defined by John W. Creswell, focuses on the 

systematic analysis and integration of existing knowledge to generate new 

theoretical insights (Creswell, 2013). In this study, the conceptual approach is used 

to critically examine existing paradigms of Islamic education and to propose an 

alternative framework that responds to contemporary conditions of uncertainty. 

This involves not only reviewing relevant literature but also engaging in interpretive 

analysis to identify underlying assumptions, contradictions, and potential areas of 

transformation. 

The primary sources of this study consist of scholarly and authoritative 

academic literature, including peer-reviewed journal articles, seminal books, and 

theoretical works related to educational philosophy, governance studies, sociology 

of knowledge, and Islamic education. Particular emphasis was placed on primary 

and high-impact academic sources discussing uncertainty, modernity, network 

society, epistemic transformation, and educational governance in contemporary 

contexts. These sources were selected not merely to provide descriptive 

information, but to construct a critical theoretical foundation for analyzing the 

transformation of authority, knowledge, and institutional structures within Islamic 

education. 

In addition to contemporary interdisciplinary scholarship, this study also 

engages with foundational works in Islamic intellectual and educational tradition to 

ensure epistemological coherence and normative grounding. Key references include 

the educational philosophy of Syed Muhammad Naquib al-Attas, particularly his 
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conception of ta’dib and Islamization of knowledge, the intellectual reform 

discourse of Ismail Raji al-Faruqi, and the historical-sociological perspectives on 

Islamic education developed by Azyumardi Azra. By integrating contemporary 

global theories with classical and modern Islamic intellectual traditions, the study 

seeks to develop a conceptual framework that remains analytically relevant to 

present educational challenges while preserving the ethical, epistemological, and 

civilisational foundations of Islamic education. 

Data collection is conducted through a systematic literature review process. 

Relevant sources are identified using academic databases such as Scopus, Web of 

Science, and Google Scholar, with keywords including “Islamic education,” 

“educational governance,” “uncertainty in education,” “post-traditional society,” and 

“knowledge authority.” The selection criteria prioritize (1) relevance to the research 

topic, (2) theoretical contribution, and (3) publication quality, particularly peer-

reviewed and indexed sources. This ensures that the analysis is based on credible 

and academically rigorous materials (Oplatka & Hemsley-Brown, 2021). 

The analytical process follows an interpretive and thematic strategy. First, 

the selected literature is categorized into key thematic areas, including (1) 

uncertainty and modernity, (2) epistemology and knowledge authority, (3) 

educational governance, and (4) Islamic educational tradition. Second, each theme 

is analyzed to identify dominant concepts, theoretical tensions, and gaps in the 

existing literature. Third, these insights are synthesized to construct a coherent 

conceptual framework that integrates global theoretical perspectives with the 

specific context of Islamic education (Reddy et al., 2020). 

To guide the analysis, this study adopts a critical-interpretive lens inspired 

by Michel Foucault, particularly his notion of the relationship between power and 

knowledge (Gutting, 2005). This perspective allows the study to move beyond 

surface-level descriptions and to examine how authority and knowledge are 

constructed and negotiated within Islamic educational systems. In addition, the 

concept of post-traditionality, as articulated by Anthony Giddens, serves as a 

foundational framework for understanding the transformation of tradition in 

contemporary contexts (Giddens, 1987). 

The validity and rigor of this study are ensured through several strategies. 

First, theoretical triangulation is employed by integrating multiple perspectives 

from different disciplines, thereby reducing the risk of bias associated with a single 

theoretical framework. Second, transparency is maintained in the selection and 

analysis of sources, allowing for the replication and verification of the research 

process. Third, the study emphasizes coherence and logical consistency in the 
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development of the conceptual framework, ensuring that the proposed model is 

both theoretically sound and practically relevant. 

It is important to note that this study has certain limitations. As a conceptual 

research, it does not provide empirical validation of the proposed framework. 

Instead, it offers a theoretical foundation that can be tested and refined through 

future empirical studies. Additionally, while the study draws on a wide range of 

sources, it may not capture all possible perspectives within the diverse field of 

Islamic education. Nevertheless, these limitations do not diminish the value of the 

study; rather, they highlight opportunities for further research. 

In summary, this methodology is designed to generate a robust and 

innovative conceptual framework for Islamic education by combining systematic 

literature review, critical analysis, and interdisciplinary synthesis. By adopting this 

approach, the study aims to move beyond descriptive and normative accounts 

toward a more analytical and theoretically grounded understanding of Islamic 

education in the age of uncertainty. 

 

RESULTS AND DISCUSSION 

Reconfiguring Authority and Knowledge in Islamic Education: From 

Hierarchy to Networked Legitimacy 

One of the central findings of this study lies in the profound transformation 

of authority and knowledge structures within Islamic education in the 

contemporary age of uncertainty (Faizin, 2024). Historically, Islamic education has 

been anchored in a hierarchical epistemic system, where knowledge is transmitted 

through recognized chains of authority (sanad) and validated by scholars whose 

legitimacy is grounded in mastery of classical texts and intellectual lineage. This 

model has functioned not merely as a pedagogical mechanism but as a 

comprehensive system of epistemic governance, ensuring both the authenticity and 

continuity of knowledge across generations (Budiharso et al., 2023). However, this 

historically stable configuration is increasingly challenged by the shifting dynamics 

of modern and late-modern societies, particularly under conditions of uncertainty 

and digital transformation. 

The emergence of what Zygmunt Bauman (2000) terms “liquid modernity” 

signifies a transition from fixed and stable structures toward fluid and constantly 

evolving social arrangements. In such a context, authority is no longer anchored in 

enduring institutions but becomes contingent, negotiable, and subject to continuous 

reconfiguration (Bauman, 2000). This shift is further reinforced by the dynamics of 

the “risk society” described by Ulrich Beck (1992), where individuals and 

institutions must operate within environments characterized by uncertainty, 
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unpredictability, and reflexive decision-making. Within this broader socio-

theoretical framework, Islamic education cannot remain insulated; rather, it is 

inevitably drawn into these transformations, necessitating a re-evaluation of its 

foundational assumptions regarding knowledge and authority (Ulrich, 1996). 

A critical dimension of this transformation is the rise of networked 

knowledge systems. As articulated by Manuel Castells (2010), contemporary 

societies are increasingly organized around networks rather than hierarchies, with 

information circulating across decentralized nodes. In this networked environment, 

authority is no longer monopolized by institutional actors but is distributed across 

a wide range of participants, including educators, learners, digital influencers, and 

algorithmic systems (Akhyar, 2024; Castells, 2011). This phenomenon gives rise to 

what this study conceptualizes as networked legitimacy—a form of authority that 

emerges through relational recognition, accessibility, and visibility within 

knowledge networks, rather than through formal institutional validation alone. 

The implications of networked legitimacy for Islamic education are profound. 

On one hand, it expands access to knowledge, enabling individuals from diverse 

backgrounds to engage with Islamic scholarship in unprecedented ways (Hyland, 

2016). This democratization of knowledge can foster inclusivity and intellectual 

dynamism, allowing for the emergence of new voices and perspectives. On the other 

hand, it also introduces significant epistemic risks, including fragmentation, 

relativism, and the erosion of traditional standards of authority (Harris & Jones, 

2021). The proliferation of unverified religious content on digital platforms 

exemplifies this tension, as it challenges the capacity of traditional institutions to 

regulate and authenticate knowledge. 

To understand this transformation more deeply, it is necessary to examine 

the relationship between power and knowledge (Dausat & Rosid, 2025). Michel 

Foucault (1980) argues that knowledge is not a neutral entity but is intrinsically 

linked to power relations, being produced, regulated, and disseminated through 

institutional and discursive practices (Harris & Jones, 2021). In the context of 

Islamic education, traditional authority structures have historically functioned as 

mechanisms for both preserving knowledge and exercising epistemic control. 

However, in a networked environment, these mechanisms are disrupted, as power 

becomes more diffuse and less centralized (Molin-Karakoç, 2025). Authority is no 

longer imposed from above but negotiated across multiple sites of interaction. 

This shift necessitates a reconceptualization of authority as relational rather 

than hierarchical. In a relational model, legitimacy is not derived solely from 

credentials or institutional affiliation but from the capacity to engage, communicate, 

and build trust within knowledge communities (Siler, 2020). This does not imply the 
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abandonment of scholarly rigor or the devaluation of traditional expertise; rather, it 

calls for a reconfiguration of how expertise is recognized and validated in 

contemporary contexts (Abu-Rabi’, 2005). In this sense, authority becomes a 

dynamic process rather than a fixed status. The concept of post-traditionality 

provides a useful framework for navigating this transformation. Anthony Giddens 

(1991) describes post-traditional societies as those in which traditions are subject 

to reflexive scrutiny and reinterpretation (Giddens, 1987). Applied to Islamic 

education, this perspective suggests that tradition should not be understood as a 

static inheritance but as a living and evolving system that can be rearticulated in 

response to changing conditions (Achmadin et al., 2024). This involves a shift from 

uncritical adherence to tradition toward a more reflexive engagement that 

preserves core values while allowing for adaptation and innovation. 

Within this post-traditional framework, the reconfiguration of authority and 

knowledge in Islamic education can be understood through three interrelated 

dimensions. First, epistemic decentralization refers to the dispersion of knowledge 

across multiple sources and platforms. While this decentralization enhances access 

and participation, it also requires new mechanisms for ensuring credibility and 

coherence (Lumbard, 2024). Islamic education must therefore develop strategies 

for navigating plural knowledge environments without compromising its 

epistemological integrity. Second, relational authority emphasizes the importance of 

trust, interaction, and community recognition in the construction of legitimacy. In 

this model, authority is not simply granted but earned through ongoing engagement 

and demonstrated competence (Suchman, 1995). This aligns with contemporary 

educational approaches that prioritize dialogue, collaboration, and learner-centered 

practices. Third, algorithmic mediation highlights the role of digital technologies in 

shaping knowledge visibility and influence. Algorithms determine which content is 

prioritized, thereby indirectly influencing perceptions of authority (Yu et al., 2022). 

This introduces a new layer of complexity, as authority is no longer solely a human 

construct but is also mediated by technological systems. Islamic education must 

critically engage with these systems to understand their implications and to develop 

strategies for maintaining epistemic integrity in digital environments. 
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Figure 1. Navigating Educational Complexity 
 

Taken together, these dimensions point toward a fundamental 

transformation in the nature of authority and knowledge within Islamic education. 

The traditional hierarchical model, while still relevant, is no longer sufficient to 

address the complexities of the contemporary landscape. Instead, a hybrid model is 

required—one that integrates the strengths of classical scholarship with the 

flexibility and inclusivity of networked knowledge systems. 

However, this transformation is not without risks. The shift toward 

networked legitimacy may lead to the dilution of scholarly standards and the 

proliferation of fragmented knowledge. Therefore, it is essential to balance 

openness with rigor, ensuring that new forms of authority are grounded in credible 

epistemic frameworks. This requires not only institutional innovation but also a 

rethinking of educational practices, including curriculum design, pedagogical 

approaches, and mechanisms of knowledge validation. 

In conclusion, the reconfiguration of authority and knowledge in Islamic 

education represents both a challenge and an opportunity. It challenges established 

structures and assumptions, but it also opens new possibilities for more inclusive, 

dynamic, and responsive educational systems. By embracing a post-traditional 

perspective, Islamic education can navigate the complexities of uncertainty while 

maintaining its core values and intellectual integrity. This transformation, however, 

must be guided by a clear and coherent framework that integrates tradition with 

innovation, ensuring that Islamic education remains both relevant and authoritative 

in a rapidly changing world. 

Toward a Post-Traditional Governance Framework for Islamic Education 

Building upon the reconfiguration of authority and knowledge discussed in 

the previous section, this study advances a second key finding: the urgent need for 
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a post-traditional governance framework in Islamic education. The transformation 

of epistemic structures inevitably demands a corresponding shift in how 

educational systems are governed (Alfiyanto et al., 2024). Governance, in this sense, 

extends beyond administrative arrangements to encompass the organization of 

authority, the regulation of knowledge, and the coordination of actors within 

increasingly complex and uncertain environments. In the age of uncertainty, 

traditional governance models characterized by centralization, rigidity, and 

institutional dominance are no longer sufficient to sustain the relevance and 

integrity of Islamic education (Alqodr et al., 2025). 

Historically, governance in Islamic educational institutions has been closely 

tied to hierarchical authority structures. Decision-making processes were often 

centralized, with scholars and institutional leaders exercising significant control 

over curriculum, pedagogy, and knowledge validation (Achmadin et al., 2024). This 

model ensured coherence and stability, aligning educational practices with 

established religious norms and intellectual traditions. However, as contemporary 

educational environments become more dynamic and interconnected, such 

centralized systems face limitations in responding to rapid change, diverse learner 

needs, and the proliferation of alternative knowledge sources (Muhammad 

Asadurrohman, 2025). 

The condition of uncertainty, as articulated by Zygmunt Bauman (2000), 

challenges the very foundations of institutional stability, requiring organizations to 

become more flexible and adaptive (Bauman, 2000). Similarly, Ronald Barnett 

(2000) introduces the concept of “supercomplexity,” where educational institutions 

must navigate multiple and often conflicting frameworks of meaning (Barnett, 

2000). In such contexts, governance can no longer rely solely on fixed rules and 

hierarchical control; it must evolve into a more dynamic and responsive system 

capable of managing complexity and uncertainty (Nettler, 1994). 

In response to these challenges, this study proposes a post-traditional 

governance framework for Islamic education. The term “post-traditional” is drawn 

from the work of Anthony Giddens (1991), who describes contemporary societies 

as moving beyond uncritical adherence to tradition toward reflexive engagement 

with inherited practices (Giddens, 1987). In the context of Islamic education, this 

framework does not imply a rejection of tradition but rather its transformation 

through critical reflection and contextual adaptation. It seeks to preserve the 

normative and ethical foundations of Islamic education while reconfiguring its 

institutional and managerial structures to align with contemporary realities (A’la & 

Makhshun, 2022). 
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The proposed framework is structured around three interrelated pillars: 

distributed governance, epistemic plurality with normative anchoring, and 

adaptive-reflexive management. Together, these pillars form an integrated model 

that redefines the role of governance in Islamic education. 

The first pillar, distributed governance, represents a shift from centralized 

authority toward a network-based system of coordination. In this model, 

governance is not confined to formal institutions but is shared among multiple 

actors, including educators, students, communities, and digital platforms. This 

aligns with broader theories of network governance, as articulated by Manuel 

Castells (2010), which emphasize the importance of decentralized structures and 

collaborative interactions (Castells, 2011). Distributed governance enhances 

flexibility and responsiveness, enabling Islamic educational institutions to adapt to 

changing conditions and engage with diverse stakeholders. It also fosters a sense of 

shared responsibility, encouraging active participation and collective decision-

making. 

However, distributed governance must be carefully balanced to avoid 

fragmentation and loss of coherence. This leads to the second pillar, epistemic 

plurality with normative anchoring. While the contemporary knowledge landscape 

is characterized by diversity and multiplicity, Islamic education must maintain a 

clear normative foundation rooted in its intellectual and spiritual traditions. This 

involves integrating classical Islamic epistemology with contemporary knowledge 

systems in a way that preserves ethical integrity and theological coherence. Rather 

than viewing plurality as a threat, the framework positions it as an opportunity for 

intellectual enrichment, provided that it is anchored in a stable set of values and 

principles. 

This balancing act reflects the insights of Michel Foucault (1980), who 

highlights the dynamic relationship between knowledge and power. In a post-

traditional governance system, the regulation of knowledge is not imposed through 

rigid control but negotiated through ethical and epistemic frameworks that guide 

the interaction of diverse actors (Giangrande et al., 2019). This approach allows 

Islamic education to remain open and inclusive while safeguarding its core identity. 

The third pillar, adaptive and reflexive management, addresses the need for 

flexibility and continuous learning in governance practices. Drawing on complexity 

theory, particularly the work of Edgar Morin (2008), this pillar emphasizes the 

importance of understanding educational systems as dynamic and interconnected. 

In such systems, change is not linear but emergent, requiring management 

approaches that are iterative, context-sensitive, and responsive to feedback (Morin, 

2008). Adaptive management involves the continuous evaluation and adjustment of 
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policies and practices, while reflexivity requires a critical awareness of underlying 

assumptions and values. 

In practical terms, adaptive-reflexive management encourages educational 

leaders to move beyond rigid planning models and to embrace more flexible 

strategies that can accommodate uncertainty (Nomin et al., 2025). This includes 

fostering innovation, encouraging experimentation, and creating spaces for dialogue 

and reflection. It also involves recognizing the limits of control and the importance 

of collaboration, both within and beyond institutional boundaries. 

The integration of these three pillars results in a governance framework that 

is both robust and flexible, capable of navigating the complexities of contemporary 

Islamic education. Importantly, this framework does not seek to replace traditional 

structures entirely but to transform them in ways that enhance their relevance and 

effectiveness. Classical elements such as scholarly authority, moral education, and 

textual engagement remain central, but they are reinterpreted within a broader and 

more dynamic system. 

The implications of this framework are far-reaching. At the institutional level, 

it calls for the redesign of organizational structures to support collaboration and 

innovation. At the pedagogical level, it encourages approaches that prioritize 

dialogue, critical thinking, and learner agency (Faizin, 2024). At the policy level, it 

advocates for more inclusive and participatory forms of governance that involve 

multiple stakeholders in decision-making processes. 

Furthermore, the framework contributes to the broader discourse on 

educational governance by offering a model that integrates global theoretical 

insights with the specific context of Islamic education. It demonstrates that Islamic 

education can engage with contemporary challenges not by abandoning its 

traditions but by reinterpreting them in light of new realities (Awad & Oueida, 

2024). In doing so, it positions Islamic education as an active participant in global 

conversations about the future of education, rather than a passive recipient of 

external influences. 

Nevertheless, the implementation of this framework requires careful 

consideration. It demands a shift in mindset among educators, administrators, and 

policymakers, as well as the development of new competencies and institutional 

capacities. It also requires ongoing research and empirical validation to assess its 

effectiveness in different contexts. These challenges highlight the importance of 

continued scholarly engagement and innovation in the field of Islamic educational 

management. 

In conclusion, the post-traditional governance framework proposed in this 

study offers a comprehensive and theoretically grounded approach to rethinking 
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Islamic education in the age of uncertainty. By integrating distributed governance, 

epistemic plurality with normative anchoring, and adaptive-reflexive management, 

it provides a pathway for navigating the complex interplay between tradition and 

transformation. This framework not only addresses current challenges but also 

opens new possibilities for the future development of Islamic education as a 

dynamic, resilient, and globally relevant field. 

 

CONCLUSION 

This study sought to critically rethink Islamic education in the contemporary 

age of uncertainty through the development of a post-traditional governance 

framework responsive to ongoing epistemic, institutional, and technological 

transformations. The findings demonstrate that conventional models of Islamic 

education—historically characterized by hierarchical authority, text-centered 

pedagogy, and institution-based governance—are increasingly challenged by 

digitalization, decentralized knowledge systems, and the fluid dynamics of 

contemporary society. These transformations require not merely technical 

adaptation, but a deeper epistemological and institutional reconfiguration 

concerning how authority, legitimacy, and knowledge are constructed and practiced 

within Islamic education. 

One of the central findings of this study is the emergence of what is 

conceptualized as networked legitimacy, reflecting a transition from centralized 

scholarly authority toward relational and digitally mediated forms of epistemic 

recognition. Within contemporary knowledge ecosystems, authority is no longer 

exclusively monopolized by formal institutions or traditional scholarly hierarchies, 

but increasingly shaped through accessibility, interaction, participation, and 

visibility within broader informational networks. While this transformation 

expands access to knowledge and encourages greater inclusivity, it simultaneously 

raises concerns regarding epistemic fragmentation, weakened scholarly 

verification, and the erosion of intellectual authority. Consequently, Islamic 

education must develop new mechanisms of knowledge validation capable of 

preserving epistemological integrity while engaging constructively with 

contemporary digital realities. 

The study further formulates a post-traditional governance framework 

structured around three interrelated pillars: distributed governance, epistemic 

plurality with normative anchoring, and adaptive-reflexive management. This 

framework reconceptualizes governance as a participatory, flexible, and ethically 

grounded process that integrates multiple actors while remaining anchored in the 

spiritual and intellectual foundations of Islamic education. Rather than rejecting 



SYAIKHONA: Jurnal Magister Pendidikan Agama Islam 
 (Vol. 04, No. 02, October 2026) 

 

 
276 |                                         Rethinking Islamic Education... (Wildan Miftahussurur et al.) 

tradition, the framework promotes its critical reinterpretation in response to 

contemporary complexity and uncertainty. 

Theoretically, this study contributes to the discourse on Islamic educational 

management by integrating global educational theories—particularly network 

society, complexity theory, and post-traditionalism—with Islamic intellectual 

traditions. In doing so, it advances a more analytical and epistemologically grounded 

approach to understanding educational transformation within Muslim societies. 

Practically, the proposed framework offers implications for institutional reform, 

collaborative governance structures, dialogical pedagogy, and adaptive educational 

policy development. 

Despite these contributions, this study remains conceptual in nature and 

does not empirically test the proposed framework. Future studies are therefore 

needed to examine its implementation across diverse Islamic educational settings 

and socio-cultural contexts. Ultimately, this study argues that uncertainty should not 

be viewed solely as a crisis, but also as an opportunity for renewal, enabling Islamic 

education to develop more resilient, inclusive, and ethically grounded systems 

capable of remaining relevant within rapidly changing global realities. 
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