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Abstract 
This study aims to analyze the application of Islamic Religion Education learning to student 
learning outcomes in an independent curriculum that gives students flexibility and 
independence in learning based on school origin. This research was conducted at SMPN 1 
Wanayasa, SMPN 1 Rawamerta, SMPN 1 Cisarua, SMPN 2 Parongpong, and SMPN 2 Ciampel 
with a quantitative research approach. This research method uses survey method and Analysis 
of Variance test analysis with a sample of 31 students at SMPN 1 Wanayasa, 42 students at 
SMPN 1 Rawamerta, 33 students at SMPN 1 Cisarua, 35 students at SMPN 2 Parongpong, and 
38 students at SMPN 2 Ciampel with a total of 179 students in inferential statistical analysis. 
In this study, it was found that there were differences that occurred at SMPN 1 Wanayasa, 
SMPN 1 Rawamerta, SMPN 1 Cisarua, SMPN 2 Parongpong, and SMPN 2 Ciampel. Then the 
differences that occur between the five schools show that differences in student learning 
outcomes occur at SMPN 1 Wanayasa with SMPN 1 Rawamerta, SMPN 1 Cisarua, SMPN 2 
Parongpong, and SMPN 2 Ciampel, then SMPN 1 Rawamerta with SMPN 1 Ciarua and SMPN 
2 Ciampel, and SMPN 1 Cisarua with SMPN 2 Parongpong. Whereas in SMPN 1 Rawamerta 
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with SMPN 2 Parongpong, SMPN 1 Cisarua with SMPN 2 Ciampel, and SMPN 2 Parongpong 
with SMPN 2 Ciampel there is no difference. Thus, further research is expected to analyze the 
differences and interactions that occur based on learning outcomes, school origin, and student 
gender to be able to produce more elementary conclusions. 
Keywords: Learning Outcomes; School Origin; Independent Curriculum; Islamic Religion 
Education 

 

INTRODUCTION 

Islamic Religion Education has a significant role as a component of the 

Indonesian education system (Bukhori & Al Ayyubi, 2023). As a country with a 

majority Muslim population, Islamic Religion Education has a very important role in 

shaping character, morals, and spiritual values in society (Murharyana et al., 2023). 

Islamic Religion Education not only conveys knowledge of religion principles 

(Sabarudin et al., 2022), but also affirms ethical and moral values that are the basis 

for the formation of responsible individuals in society (Sabarudin, Al Ayyubi, 

Rohmatulloh, et al., 2023). In line with the changing times and the demand to 

improve education standards, the Indonesian government continues to make 

various changes in the education system, including improving the curriculum 

(Amelia et al., 2022; Maulidah & Muhid, 2021; Qolbi & Hamami, 2021). 

Merdeka Curriculum Development aims to provide education that is more 

relevant, flexible, and able to compete globally (Rubingah, Yani, et al., 2023). The 

Merdeka Curriculum considers education as a more inclusive process, pays 

attention to student diversity, and encourages comprehensive development of 

character and competence (Rubingah, Indriasari, et al., 2023). However, in the 

context of Islamic Religion Education learning, the challenges faced are not only 

limited to the implementation of the Merdeka Curriculum in general, but rather to 

adjusting to the various contexts of school goals in terms of various aspects (Dody & 

Agustang, 2023). Within these parameters, Islamic Religion Education learning faces 

various contrasting differences both in terms of infrastructure and other external 

factors, such as learning approaches, teacher qualifications, and the availability of 

resources between schools can affect students' understanding and achievement. 
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One of the crucial aspects that need to be considered is the suitability of Islamic 

Religion Education learning with the background of the school where the learning is 

carried out (Al Ayyubi et al., 2024). Previously conducted research was more 

oriented towards one school that was reviewed based on student learning 

outcomes, either conducted with one class sample or several classes (Akip et al., 

2022; H. H. Azizah, 2022; R. Azizah, 2022; Lahadi & Wirdati, 2022; Lie, 2022; 

Nanditha et al., 2023; Nursaadah, 2022; Rinawati, 2023; Rukhoyyah, 2022; 

Sabarudin, Al Ayyubi, & Rohmatulloh, 2023). The school of origin of students is an 

important factor in determining the context of Islamic Religion Education learning. 

Each school has its characteristics, culture, and challenges that need to be 

considered in the preparation and implementation of the curriculum. Therefore, this 

study offers the novelty of analyzing student learning outcomes based on 

geographically differentiated school origins. Because factors such as the 

socioeconomic background of students, school infrastructure, the composition of 

teaching staff, and the culture of the school environment can affect student learning 

outcomes in Islamic Religion Education subjects. 

Thus, to fill the void in the research that has been done before, this study aims 

to analyze the application of Islamic Religion Education learning to student learning 

outcomes in an independent curriculum that gives students flexibility and 

independence in learning based on school origin. School origin in this study is seen 

from various geographical aspects that have different social and cultural 

backgrounds, but still in the domain of schools where the majority of students 

embrace Islam. This research is expected to provide elementary insight into the 

effectiveness of the Merdeka Curriculum in improving student achievement in 

Islamic Religion Education subjects to see the significant differences between them. 

This research was conducted at SMPN 1 Wanayasa, SMPN 1 Rawamerta, SMPN 

1 Cisarua, SMPN 2 Parongpong, and SMPN 2 Ciampel with a quantitative research 

approach. This research method uses the survey method and Analysis of Variance 

test analysis to see differences in Islamic Religion Education learning outcomes 

based on student origin using an independent curriculum. The population in this 



EDUMULYA: Jurnal Pendidikan Agama Islam 
 (Vol. 02 No. 01, Juni 2024) 

 
Analysis of Islamic Religion Education Learning… (Mohammad Sabarudin, et al.)      | 35 

study were VIII grade students at SMPN 1 Wanayasa, SMPN 1 Rawamerta, SMPN 1 

Cisarua, SMPN 2 Parongpong, and SMPN 2 Ciampel with a sample of 31 students at 

SMPN 1 Wanayasa, 42 students at SMPN 1 Rawamerta, 33 students at SMPN 1 

Cisarua, 35 students at SMPN 2 Parongpong, and 38 students at SMPN 2 Ciampel 

with a total of 179 students in the inferential statistical analysis. This research 

instrument uses a test with data analysis requirements consisting of a normality test 

and homogeneity test using Kolmogorov-Smirnov and Shapiro-Wilk assisted by 

SPSS software version 26. If the data is normally distributed, it will be continued 

with the One-Way ANOVA test, but if the data is not normally distributed, it will be 

continued with the Kruskal-Wallis test. 

 

RESULTS AND DISCUSSION 

RESULTS 

The alternative hypothesis (H1) and null (H0) in this study are based on the test 

criteria, namely accept the null hypothesis if the significance value is more than 0,05 

and reject the null hypothesis if the significance value is smaller than 0,05, as 

follows. 

H0 : There are no differences in student learning outcomes in Islamic Religion 

Education based on school origin at SMPN 1 Wanayasa, SMPN 1 Rawamerta, SMPN 

1 Cisarua, SMPN 2 Parongpong, and SMPN 2 Ciampel 

H1 : There are differences in student learning outcomes in Islamic Religion 

Education based on school origin at SMPN 1 Wanayasa, SMPN 1 Rawamerta, SMPN 

1 Cisarua, SMPN 2 Parongpong, and SMPN 2 Ciampel 

Table 1. Descriptive Statistics 

School Origin 𝑥̅ 𝜎 𝑛 

SMPN 1 Wanayasa 71.61 14.979 31 

SMPN 1 Rawamerta 86.14 3.892 42 

SMPN 1 Cisarua 79.21 4.421 33 
SMPN 2 Parongpong 84.26 3.744 35 

SMPN 2 Ciampel 80.47 1.955 38 
Total 80.78 8.519 179 
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Based on the Descriptive Statistics output above, it can be seen that the average 

value of students on Islamic Religion Education learning outcomes at SMPN 1 

Wanayasa, SMPN 1 Rawamerta, SMPN 1 Cisarua, SMPN 2 Parongpong, and SMPN 2 

Ciampel is 71.61, 86.14, 79.21, 84.26, and 80.47. The standard deviation values are 

14.979, 3.892, 4.421, 3.744, and 1.955. So the total mean value and standard 

deviation as a whole are 80.78 and 8.519. 

 

 

 

 

 

 

 

 

 

 

Figure 1. Estimated Marginal Means 

Based on Figure 1 above, it can be seen that the average score of students at 

SMPN 1 Rawamerta occupies the top position then followed by the average score of 

students at SMPN 2 Parongpong, SMPN 2 Ciampel, SMPN 1 Cisarua, and the bottom 

position is SMPN 1 Wanayasa. However, this needs to be proven statistically 

inferentially to see if there is a significant difference in student learning outcomes in 

Islamic Religion Education based on school origin at SMPN 1 Wanayasa, SMPN 1 

Rawamerta, SMPN 1 Cisarua, SMPN 2 Parongpong, and SMPN 2 Ciampel. 

Table 2. Tests of Normality 

 Kolmogorov-Smirnov Shapiro-Wilk 

School Origin Statistic Sig. Statistic Sig. 
SMPN 1 Wanayasa .099 .200* .966 .427 

SMPN 1 Rawamerta .126 .093 .931 .015 
SMPN 1 Cisarua .193 .003 .835 .000 

SMPN 2 Parongpong .158 .026 .940 .056 
SMPN 2 Ciampel .175 .005 .939 .039 
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Based on the Tests of Normality output in Table 2 above, it shows that the 

significance value of student learning outcomes at SMPN 1 Wanayasa, SMPN 1 

Rawamerta, SMPN 1 Cisarua, SMPN 2 Parongpong, and SMPN 2 Ciampel is 0.427, 

0.015, 0.000, 0.056, and 0.39. This shows that the significance value at SMPN 1 

Wanayasa and SMPN 2 Parongpong schools is greater than 0,05 while the 

significance value at SMPN 1 Rawamerta, SMPN 1 Cisarua, and SMPN 2 Ciampel is 

below 0,05. So it can be concluded that the data on student learning outcomes in 

Islamic Religion Education are not normally distributed. 

 

 

 

 

 

 

 

Figure 2. Normal Q-Q Plot of SMPN 1 Wanayasa 

 

 

 

 

 

 

 

Figure 3. Normal Q-Q Plot of SMPN 1 Rawamerta 
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Figure 4. Normal Q-Q Plot of SMPN 1 Cisarua 

 

 

 

 

 

 

 

 

Figure 5. Normal Q-Q Plot of SMPN 2 Parongpong 

 

 

 

 

 

 

 

 

Figure 6. Normal Q-Q Plot of SMPN 2 Ciampel 

Based on the output on the Normal Q-Q Plot of SMPN 1 Wanayasa, SMPN 1 

Rawamerta, SMPN 1 Cisarua, SMPN 2 Parongpong, and SMPN 2 Ciampel, it can be 

seen that the points or data on student learning outcomes in Islamic Religion 

Education are mostly not located or far apart on the diagonal line. So this shows that 

the data on student learning outcomes are not normally distributed. So then non-

parametric statistical testing will be carried out using the Kruskal-Wallis Test. 
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Table 3. Levene’s Test of Equality of Error Variancesa,b 

 Statistics df1 df2 Sig. 

Based on Mean 34.840 4 174 .000 
Based on Median 32.922 4 174 .000 

Based on Median and with adjusted df 32.922 4 53.095 .000 
Based on trimmed mean 33.716 4 174 .000 

 

Based on the output in Table 3 above, it can be seen that the significance value 

of Based on Mean is 0.000. From the data, it can be seen that the significance value 

is smaller than 0,05 so it can be said that the data on student learning outcomes in 

Islamic Religion Education does not have the same variance or it can be said that the 

data is not homogeneous. 

Table 4. Ranks 

School Origin 𝑛 Mean Rank 

SMPN 1 Wanayasa 31 54.90 
SMPN 1 Rawamerta 42 132.51 

SMPN 1 Cisarua 33 62.09 
SMPN 2 Parongpong 35 114.90 

SMPN 2 Ciampel 38 72.95 
Total 179  

 

Based on the Ranks output above, it can be seen that the Mean Rank value 

based on student learning outcomes in Islamic Religion Education at SMPN 1 

Wanayasa, SMPN 1 Rawamerta, SMPN 1 Cisarua, SMPN 2 Parongpong, and SMPN 2 

Ciampel is 54.90, 132.51, 62.09, 114.90, and 72.95. From the data, it can be seen that 

the average ranking of student learning outcomes at SMPN 1 Rawamerta is higher 

than that of SMPN 2 Parongpong, SMPN 2 Ciampel, SMPN 1 Cisarua, and SMPN 1 

Wanayasa, which have the lowest average ranking. 

Table 5. Test Statisticsa,b 

 Learning 
Outcomes 

Kruskal-Wallis H 64.706 

df 4 

Asymp. Sig. .000 
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Based on the data in Table 5 above, shows that the significance value in the 

Krukal-Wallis Test is 0,000. From this data, it can be seen that the significance value 

is smaller than 0,05 so it can be concluded that there are differences in student 

learning outcomes in Islamic Religion Education based on school origin at SMPN 1 

Wanayasa, SMPN 1 Rawamerta, SMPN 1 Cisarua, SMPN 2 Parongpong, and SMPN 2 

Ciampel. Due to the significant differences in student learning outcomes, the Mann- 

Whitney Test will then be carried out one by one or can be done with the Post Hoc 

Test to see in more detail the differences that occur among student learning 

outcomes based on school origin at SMPN 1 Wanayasa, SMPN 1 Rawamerta, SMPN 

1 Cisarua, SMPN 2 Parongpong, and SMPN 2 Ciampel. 

Table 6. Multiple Comparisons 

School Origin School Origin Sig. 

SMPN 1 Wanayasa 

SMPN 1 Rawamerta .000 
SMPN 1 Cisarua .000 

SMPN 2 Parongpong .000 
SMPN 2 Ciampel .000 

SMPN 1 Rawamerta 
SMPN 1 Cisarua .000 
SMPN 2 Parongpong 1.000 

SMPN 2 Ciampel .004 

SMPN 1 Cisarua 
SMPN 2 Parongpong .035 

SMPN 2 Ciampel 1.000 
SMPN 2 Parongpong SMPN 2 Ciampel .228 

 

Based on the output in Table 6 above, it can be seen that the significance value 

of SMPN 1 Wanayasa with SMPN 1 Rawamerta, SMPN 1 Cisarua, SMPN 2 

Parongpong, and SMPN 2 Ciampel, then SMPN 1 Rawamerta with SMPN 1 Ciarua and 

SMPN 2 Ciampel, and SMPN 1 Cisarua with SMPN 2 Parongpong have a significance 

value smaller than 0,05 while in SMPN 1 Rawamerta with SMPN 2 Parongpong, 

SMPN 1 Cisarua with SMPN 2 Ciampel, and SMPN 2 Parongpong with SMPN 2 

Ciampel have a significance value greater than 0,05. From this data, it can be 

concluded that there are differences in student learning outcomes in Islamic 

Religion Education on the implementation of an independent curriculum between 

students at SMPN 1 Wanayasa and SMPN 1 Rawamerta, SMPN 1 Cisarua, SMPN 2 
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Parongpong, and SMPN 2 Ciampel, then SMPN 1 Rawamerta with SMPN 1 Ciarua and 

SMPN 2 Ciampel, and SMPN 1 Cisarua with SMPN 2 Parongpong. While in SMPN 1 

Rawamerta with SMPN 2 Parongpong, SMPN 1 Cisarua with SMPN 2 Ciampel, and 

SMPN 2 Parongpong with SMPN 2 Ciampel there is no significant difference. 

 

DISCUSSION 

Based on the explanation of the research results above, it can be seen that the 

application of the independent curriculum carried out at SMPN 1 Wanayasa, SMPN 

1 Rawamerta, SMPN 1 Cisarua, SMPN 2 Parongpong, and SMPN 2 Ciampel on Islamic 

Religion Education learning outcomes is not normally distributed because there are 

some data whose significance value is below 0,05. In addition, it was found that the 

data on student learning outcomes did not have the same variance because the 

significance value was 0,000. Therefore, non-parametric statistical testing is then 

carried out using the Kruskal-Wallis Test. 

From the inferential statistical testing, the null hypothesis is accepted so that 

it can be said that there are differences in student learning outcomes in Islamic 

Religion Education based on school origin at SMPN 1 Wanayasa, SMPN 1 

Rawamerta, SMPN 1 Cisarua, SMPN 2 Parongpong, and SMPN 2 Ciampel. Then the 

differences that occur among the five schools show that differences in student 

learning outcomes occur at SMPN 1 Wanayasa with SMPN 1 Rawamerta, SMPN 1 

Cisarua, SMPN 2 Parongpong, and SMPN 2 Ciampel, then SMPN 1 Rawamerta with 

SMPN 1 Ciarua and SMPN 2 Ciampel, and SMPN 1 Cisarua with SMPN 2 Parongpong. 

While in SMPN 1 Rawamerta with SMPN 2 Parongpong, SMPN 1 Cisarua with SMPN 

2 Ciampel, and SMPN 2 Parongpong with SMPN 2 Ciampel there is no difference. In 

addition, the differences that occur in student learning outcomes on the 

independent curriculum implemented in schools are in line with previous research 

which states that independent learning for potential students has significant 

differences or no differences due to the independent curriculum which is still in the 

transition stage (Achmad et al., 2022; Eviati, 2023; Shaleh & Wulandari, 2024; 

Susilowati, 2022; Zulaiha et al., 2023). 



EDUMULYA: Jurnal Pendidikan Agama Islam 
 (Vol. 02, No. 01, Juni 2024) 

 

 
42 |       Analysis of Islamic Religion Education Learning… (Mohammad Sabarudin, et al.)   

   

Some things that need to be observed in learning Islamic Religion Education 

are (1) Islamic Religion Education as a conscious effort, namely an activity of 

guiding, teaching, or training carried out in a planned and conscious manner for the 

purpose to be achieved; (2) Students must be prepared to achieve the goals of 

Islamic Religion Education; (3) Educators or Islamic Religion Teachers must be 

prepared to be able to carry out their duties, namely planning guidance, teaching 

and training; and (4) Islamic Religion Education learning activities are directed at 

increasing belief, understanding, appreciation, and practice of Islamic religion 

teachings (Gunarsih, 2023). 

 The basic method of learning Islam can be clarified from the teachings of 

Islam, namely the Qur'an and Hadith as a guide Allah Swt said in the Qur'an letter 

An-Nahl verse 125 which explains the importance of using learning methods in 

teaching and learning activities (Aziza, 2021). The independent learning curriculum 

requires that teacher-made lesson plans be presented in a fun way so that students 

do not feel pressured while learning (Sibagariang et al., 2021). Teachers must 

provide instructions and guidance to students so that students' interests and talents 

continue to develop (Raharjo, 2020). So that the Independent Learning curriculum 

is expected to improve the quality of students, not only in the academic field but also 

in various non-academic fields. 

To equilibrate the development of science and technology and the evaluation 

of society, the curriculum must be continuously developed and refined (Sherly et al., 

2021). It does not seem eccentric if curriculum development continues to be carried 

out and implemented in Indonesia. The latest development of this program is the 

independent program which underwent revision in the 2013 program following the 

refinement of the 2013 program (Darlis et al., 2022).  

The independent curriculum is a curriculum with more optimized content and 

diverse curricular learning, giving students enough time and freedom to choose 

from educational resources to meet their learning needs and interests (Qurniawati, 

2023). Based on specific themes identified by the government, a project was 

developed to enhance the realization of the Pancasila learning profile. The project 



EDUMULYA: Jurnal Pendidikan Agama Islam 
 (Vol. 02 No. 01, Juni 2024) 

 
Analysis of Islamic Religion Education Learning… (Mohammad Sabarudin, et al.)      | 43 

was not planned to achieve specific learning objectives and therefore was not linked 

to the teaching content of the subject. 

An independent curriculum is needed, considering that various studies show 

that Indonesia has experienced quite a learning crisis (Hadinata, 2022; Mariati, 

2021; Padilah et al., 2023; Vhalery et al., 2022; Wiyani, 2022). These studies show 

that many Indonesian children are unable to understand basic reading or apply 

basic math concepts. The results also show significant educational disparities 

among regions and social groups in Indonesia. Overcoming the crisis and changing 

challenges requires systematic changes, including in the curriculum, because 

learning materials are determined by the curriculum. 

The curriculum also influences the pace and methods of instruction that 

teachers use to meet student's needs (Muslim, 2023), for this reason, the Ministry of 

Education and Culture has developed its curriculum as an important part of the 

effort to recover learning from the crisis we have experienced over the years (Saleh, 

2020). Merdeka Learning has four main guidelines (Bungawati, 2022), as follows (1) 

There is a change in the National Standardized School Examination mechanism; (2) 

There is a change in the format of the National Examination (UN); (3) Educators' 

freedom in designing Learning Implementation Plans (RPP); and (4) Changes in the 

New Student Admission Regulation mechanism.  

 

CONCLUSIONS 

In this study, it can be concluded that the application of the independent 

curriculum in Islamic Religion Education learning conducted at SMPN 1 Wanayasa, 

SMPN 1 Rawamerta, SMPN 1 Cisarua, SMPN 2 Parongpong, and SMPN 2 Ciampel 

there are differences that occur at SMPN 1 Wanayasa, SMPN 1 Rawamerta, SMPN 1 

Cisarua, SMPN 2 Parongpong, and SMPN 2 Ciampel. Then the differences that occur 

between the five schools show that differences in student learning outcomes occur 

at SMPN 1 Wanayasa with SMPN 1 Rawamerta, SMPN 1 Cisarua, SMPN 2 

Parongpong, and SMPN 2 Ciampel, then SMPN 1 Rawamerta with SMPN 1 Ciarua and 

SMPN 2 Ciampel, and SMPN 1 Cisarua with SMPN 2 Parongpong. Whereas in SMPN 
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1 Rawamerta with SMPN 2 Parongpong, SMPN 1 Cisarua with SMPN 2 Ciampel, and 

SMPN 2 Parongpong with SMPN 2 Ciampel there is no difference. This shows that 

the independent curriculum in schools is still in transition where in each school 

there are still differences that occur in learning Islamic Religion Education. Thus, for 

further research, it is hoped that it can analyze student learning outcomes in the 

application of an independent curriculum in Islamic Religion Education to see the 

differences and interactions that occur based on learning outcomes, school origin, 

and student gender to be able to produce more elementary conclusions. 

 

REFERENCES 
Achmad, G. H., Ratnasari, D., Amin, A., Yuliani, E., & Liandara, N. (2022). Penilaian 

Autentik pada Kurikulum Merdeka Belajar dalam Pembelajaran Pendidikan 
Agama Islam di Sekolah Dasar. Edukatif: Jurnal Ilmu Pendidikan, 4(4), 5685–
5699. https://doi.org/https://doi.org/10.31004/edukatif.v4i4.3280 

Akip, M., Khasanah, N. L., & Rahmawati, A. (2022). Implementasi Model 
Pembelajaran Savi (Somatis-Auditori-Visual-Intelektual) Terhadap Hasil 
Belajar Siswa Pada Mata Pelajaran PAI di SMP N 6 Lubuklinggau. Edification 
Journal: Pendidikan Agama Islam, 5(1), 37–53. 
https://doi.org/https://doi.org/10.37092/ej.v5i1.414 

Al Ayyubi, I. I., Hayati, A. F., Muhaemin, A., Noerzanah, F., & Nurfajriyah, D. S. (2024). 
Analisis Pemahaman Siswa Pada Materi Sejarah Kebudayaan Islam 
Berdasarkan Asal Sekolah. Ngaos: Jurnal Pendidikan Dan Pembelajaran, 2(1), 
1–9. https://doi.org/https://doi.org/10.59373/ngaos.v2i1.6 

Amelia, R., Saputro, A. I., & Purwanti, E. (2022). Internalisasi Kecerdasan IQ, EQ, SQ 
Dan Multiple Intelligences Dalam Konsep Pendidikan Islam (Studi Pendekatan 
Psikologis). Jurnal Manajemen Pendidikan Islam Al-Idarah, 7(02), 34–43. 
https://doi.org/https://doi.org/10.54892/jmpialidarah.v7i02.232 

Aziza, H. (2021). Metode Dakwah Surah An-Nahl Ayat 125 (Studi Kasus Ustadzah 
Salma Dalam Mengasuh Majelis Ta’lim Al-Hikmah Jakarta Utara). 
http://repository.iiq.ac.id/handle/123456789/1514 

Azizah, H. H. (2022). Pengaruh Model Pembelajaran “SAVI (Somatic, Auditory, Visual, 
Intellectual)” terhadap Hasil Belajar Siswa pada Mata Pelajaran PAI Kelas XI 
MIPA di SMA Islam Al Maarif Singosari. 
http://repository.unisma.ac.id/handle/123456789/4261 

Azizah, R. (2022). Pengaruh Model Problem Based Learning Terhadap Implementasi 
Pembelajaran PAI Siswa Madrasah Diniyah Nurul Huda Pasuruan. TARBAWI: 
Jurnal Pendidikan Agama Islam, 7(01), 1–15. 
https://doi.org/https://doi.org/10.26618/jtw.v7i01.4742 

Bukhori, H. A., & Al Ayyubi, I. I. (2023). Hubungan Hasil Belajar Mata Pelajaran 
Pendidikan Agama Islam Dengan Perilaku Siswa Di SMPN 3 Cihampelas KBB. 



EDUMULYA: Jurnal Pendidikan Agama Islam 
 (Vol. 02 No. 01, Juni 2024) 

 
Analysis of Islamic Religion Education Learning… (Mohammad Sabarudin, et al.)      | 45 

Al-Mubin; Islamic Scientific Journal, 6(1), 17–30. 
https://doi.org/https://doi.org/10.51192/almubin.v6i01.425 

Bungawati, B. (2022). Peluang dan tantangan kurikulum merdeka belajar menuju 
era society 5.0. Jurnal Pendidikan, 31(3), 381–388. 
https://doi.org/https://doi.org/10.32585/jp.v31i3.2847 

Darlis, A., Sinaga, A. I., Perkasyah, M. F., Sersanawawi, L., & Rahmah, I. (2022). 
Pendidikan berbasis merdeka belajar. Journal Analytica Islamica, 11(2), 393–
401. 

Dody, A., & Agustang, M. P. (2023). Mengintip Revolusi Pendidikan Di Indonesia: 
Tantangan Dan Peluang Dalam Implementasi Kurikulum Merdeka. Phinisi 
Integration Review, 6(3), 500–506. 

Eviati, A. S. C. B. S. (2023). Analisis Implementasi Kurikulum Merdeka Dalam 
Pembelajaran Pendidikan Agama Islam di Sekolah. EDUCATE: Journal of 
Education and Culture, 1(03), 181–185. 
https://doi.org/https://doi.org/10.61493/educate.v1i03.62 

Gunarsih, T. (2023). Inovasi dan Tantangan dalam Pembelajaran Pendidikan Agama 
Islam di Era Digital. GUAU: Jurnal Pendidikan Profesi Guru Agama Islam, 3(1), 
147–161. 
https://doi.org/http://studentjournal.iaincurup.ac.id/index.php/guau/articl
e/view/884 

Hadinata, F. (2022). Analisis Filosofis Implementasi Merdeka Belajar sebagai 
Instrumen Kesetaraan dan Pendidikan Demokratis. MOZAIK HUMANIORA, 
21(2), 158–168. https://doi.org/10.20473/mozaik.v21i2.29695 

Lahadi, A. B., & Wirdati, W. (2022). Pengaruh Model Pembelajaran Kooperatif 
Terhadap Hasil Belajar Mata Pelajaran Pendidikan Agama Islam. An-Nuha, 
2(4), 701–708. https://doi.org/https://doi.org/10.24036/annuha.v2i4.253 

Lie, R. (2022). Model Pembelajaran Kontekstual (Contextual Teaching Learning) 
Pada Pelajaran PAI Sebagai Salah Satu Inovasi Pengembangan Kurikulum di 
Sekolah. Edugama: Jurnal Kependidikan Dan Sosial Keagamaan, 8(2), 258–269. 
https://doi.org/10.32923/edugama.v8i2.2590 

Mariati, M. (2021). Tantangan pengembangan kurikulum merdeka belajar kampus 
merdeka di perguruan tinggi. Seminar Nasional Teknologi Edukasi Sosial Dan 
Humaniora, 1(1), 749–761. 
https://doi.org/https://doi.org/10.53695/sintesa.v1i1.405 

Maulidah, L., & Muhid, A. (2021). Pendidikan Karakter Dalam Meraih Prestasi 
Belajar Prespektif Psikologi Dan Islam. Tarbawi: Jurnal Pendidikan Agama 
Islam, 6(01), 1–13. https://doi.org/https://doi.org/10.26618/jtw.v6i01.3535 

Murharyana, M., Al Ayyubi, I. I., Rohmatulloh, R., & Suryana, I. (2023). Behavior 
Change of Darul Falah Senior High School Students After Attending Tabligh 
Akbar. Dirasah International Journal of Islamic Studies, 1(2), 68–77. 
https://doi.org/https://doi.org/10.59373/drs.v1i2.17 

Muslim, A. (2023). Landasan Filsafat Idealisme dan Implementasi Kurikulum 
Merdeka Belajar. JETISH: Journal of Education Technology Information Social 
Sciences and Health, 1(1), 34–40. https://doi.org/10.57235/jetish.v1i1.35 



EDUMULYA: Jurnal Pendidikan Agama Islam 
 (Vol. 02, No. 01, Juni 2024) 

 

 
46 |       Analysis of Islamic Religion Education Learning… (Mohammad Sabarudin, et al.)   

   

Nanditha, Y., Wirdati, W., & Kanus, O. (2023). Pengaruh Model Pembelajaran 
Kooperatif Tipe Numbered Head Together (NHT) Terhadap Hasil Belajar PAI. 
An-Nuha, 3(2), 228–239. 
https://doi.org/https://doi.org/10.24036/annuha.v3i2.302 

Nursaadah, N. (2022). Pembelajaran Pendidikan Agama Islam Di Sekolah Dasar. 
Jurnal Pendidikan Profesi Guru Agama Islam, 1(2). 

Padilah, R. N., Rakhmat, C., & Pratama, F. F. (2023). Analisis Implementasi Kurikulum 
Merdeka terhadap Kemampuan Belajar Siswa Kelas V di SDN 1 Sukamanah. 
Jurnal Pendidikan Tambusai, 7(2), 18446–18453. 

Qolbi, S. K., & Hamami, T. (2021). Impelementasi Asas-Asas Pengembangan 
Kurikulum Terhadap Pengembangan Kurikulum Pendidikan Agama Islam. 
Edukatif: Jurnal Ilmu Pendidikan, 3(4), 1120–1132. 
https://doi.org/https://doi.org/10.31004/edukatif.v3i4.511 

Qurniawati, D. R. (2023). Efektivitas Pelaksanaan Kurikulum Merdeka Belajar. 
Proceeding Umsurabaya. 

Raharjo, R. (2020). Analisis Perkembangan Kurikulum PPKn. PKn Progresif: Jurnal 
Pemikiran Dan Penelitian Kewarganegaraan, 15(1), 63–82. 
https://doi.org/https://doi.org/10.20961/pknp.v15i1.44901 

Rinawati, A. (2023). Upaya Meningkatkan Pemahaman Mapel PAI Melalui Model 
Pembelajaran Brain Based Learning pada Siswa Kelas 3 di SDN Ngampel 
Kecamatan Pituruh Kabupaten Purworejo. Institut Agama Islam Nahdlatul 
Ulama (IAINU) Kebumen. https://eprints.iainu-
kebumen.ac.id/id/eprint/989/ 

Rubingah, N., Indriasari, P. S., Fauziati, E., & Indri, I. (2023). Kurikulum Merdeka 
dalam Pandangan Filsafat Esensialisme. Jurnal Bintang Pendidikan Indonesia, 
1(1), 136–147. https://doi.org/https://doi.org/10.55606/jbpi.v1i1.1004 

Rubingah, N., Yani, J. A., Kartasura, K., Sukoharjo, K., Tengah, J., Saraswati Indriasari, 
P., & Muhammadiyah Surakarta Jl Yani, U. A. (2023). Kurikulum Merdeka dalam 
Pandangan Filsafat Esensialisme Endang Fauziati. In Jurnal Bintang Pendidikan 
Indonesia (JUBPI) (Vol. 1, Issue 1). 

Rukhoyyah, S. (2022). Penerapan Model Pembelajaran Kooperatif Tipe STAD Dalam 
Meningkatkan Hasil Belajar PAI Peserta Didik. Jurnal Tarbiyah Dan Ilmu 
Keguruan, 2, 2122–2136. 

Sabarudin, M., Al Ayyubi, I. I., & Nasrulloh, I. (2022). Faktor Peradaban Islam Era 
Sahabat Nabi Hingga Zaman Kontemporer. Jazirah: Jurnal Peradaban Dan 
Kebudayaan, 3(1), 194–205. 
https://doi.org/https://doi.org/10.51190/jazirah.v3i1.60 

Sabarudin, M., Al Ayyubi, I. I., & Rohmatulloh, R. (2023). Strategi Pembelajaran PAI 
Berbasis Inkuiri dan Kemampuan Berpikir Kritis Mahasiswa. Kaffah: Jurnal 
Pendidikan Dan Sosio Keagamaan, 2(2), 84–92. 
https://jurnal.unmabanten.ac.id/index.php/kaffah/article/view/532 

Sabarudin, M., Al Ayyubi, I. I., Rohmatulloh, R., & Indriyani, S. (2023). The Effect of 
Contextual Teaching and Learning Models on Al-Quran and Hadith Subjects. At-
Tadzkir: Islamic Education Journal, 2(2), 129–142. 



EDUMULYA: Jurnal Pendidikan Agama Islam 
 (Vol. 02 No. 01, Juni 2024) 

 
Analysis of Islamic Religion Education Learning… (Mohammad Sabarudin, et al.)      | 47 

https://doi.org/https://doi.org/10.59373/attadzkir.v2i2.43 
Saleh, M. (2020). Merdeka belajar di tengah pandemi Covid-19. Prosiding Seminar 

Nasional Hardiknas, 1, 51–56. 
Shaleh, S., & Wulandari, N. F. (2024). Analisis Pendidikan Humanis Berbasis 

Kurikulum Merdeka di MI/SD. Al-Madrasah: Jurnal Pendidikan Madrasah 
Ibtidaiyah, 8(1), 305–312. http://dx.doi.org/10.35931/am.v8i1.3112 

Sherly, S., Dharma, E., & Sihombing, H. B. (2021). Merdeka belajar: kajian literatur. 
UrbanGreen Conference Proceeding Library, 183–190. 

Sibagariang, D., Sihotang, H., & Murniarti, E. (2021). Peran guru penggerak dalam 
pendidikan merdeka belajar di indonesia. Jurnal Dinamika Pendidikan, 14(2), 
88–99. 

Susilowati, E. (2022). Implementasi kurikulum merdeka belajar pada mata 
pelajaran pendidikan agama Islam. Al-Miskawaih: Journal of Science Education, 
1(1), 115–132. https://doi.org/https://doi.org/10.56436/mijose.v1i1.85 

Vhalery, R., Setyastanto, A. M., & Leksono, A. W. (2022). Kurikulum merdeka belajar 
kampus merdeka: Sebuah kajian literatur. Research and Development Journal 
of Education, 8(1), 185–201. 
https://doi.org/http://dx.doi.org/10.30998/rdje.v8i1.11718 

Wiyani, N. A. (2022). Merdeka belajar untuk menumbuhkan kearifan lokal berbasis 
nilai Pancasila pada lembaga paud. Antroposen: Journal of Social Studies and 
Humaniora, 1(2), 63–74. 
https://doi.org/https://doi.org/10.33830/antroposen.v1i2.3782 

Zulaiha, S., Meisin, M., & Meldina, T. (2023). Problematika Guru dalam Menerapkan 
Kurikulum Merdeka Belajar. Terampil: Jurnal Pendidikan Dan Pembelajaran 
Dasar, 9(2), 163–177. 
https://doi.org/http://dx.doi.org/10.24042/terampil.v9i2.13974 

 
 
 

 


